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AEI—-MERE SR HNE-EREFESNF R, LERERABENHEHESE
FIEARRHRHRERRNFOEEE, BEER (constructivism) FHFHEEGETIRYE 8
B4 B REBMF, HP2Ein AaE NSRBI ERE, Meikih2 s EmaEns 5, 8
BHENER I REENNERN SRR SERE, FHILBMONENE MEERRIER
B, BEBEFRERRELEMIRERNZCELEHER, EEEE—-TRERREEANE
EREABRBEF . GERY, TEREUSEGHERTARETERLR WE—8BH
SRBEETIHE ] JHEEMR, 51T E LR LEEREN KRB R ERF AT THE
KRR, MSHEREUSEGERT2FE+ A THNEGT LM TWE-EHERE
MR, M NEEERRER, B8NS E USEEEA S — B, B
EMEGEL G AHUERENTE, HEUEXBRA TERAENAE [#28F] (Math
Wars) BELHIZ i, Mz Am DI, Bt G B HE ny HEam i 5 5E A P R B
T8, AEARERE [H28SF | WRETRFEREARE, M5 LURERD, B 2R
LI BB EE R AT LABE A ST

2P| HER

R EEF/NEAE - EERBEFLTEREYE, 1989 FXEBE2HAEHE NCTM
(National Council of Teachers of Mathematics) AfAH/NER] (AL EEFREHETRE
#)(Curriculum and Evaluation Standards for School Mathematics), FE & —+—1
FCHEBRBERHE R ZEER ., SR BEFIEYCERE FPER B R EA A e
L HEREMASE Y REBEW LR, ERANE S A BRI, FeeE
BHBAMENRED, TREBRRNEE. THEXR NCTM Frig HAVFEERRE [B28F | 1
R, Bt NCTM W EBRMESHEHFEENEEETR, XEERMEEEE NSF
(National Science Foundation) HXJJER) T +HEER NCTM BEMM IR EIE, 1
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e & INBUR BB BP0 AR EMUR 2N 2 BUE B E, AT, ERFAItLEF S RREE
ISR TR B B, MMM HFER, BAMNERSTERENIOIFEE THE, MkEkFEN
5 2B R IMNE A BB 2R (Wu, 2000). ATINFE 1992 5L NCTM ATHHY (RREHE
PMZ T RARE) RERFTEMMNA 2R EFEME (Mathematical Framework for
California Public School). AT H 2 P4 s 25 2 2 45 A RS BB HIRR A A T A EGT 2 #E 7T,
BRAESREMEEEIGE, INLEE B EEs—EmNEMiEEE &g (California
Academic Standards Commission) &&EHlE —~EHNHEFEME, KiE—FELREH, 7
1997+ AN 2R R B g inEE #F#E g (California State Board of Education)
FEHHTR B RRRARYE, W —HE R RTEE, RN, ELFEBERANE LT R R
BIEENAR, HEEEREEMEESR 8 G EME R Rt SR A R E AR A8
BETEREIHRR, T EARTMET % RV BEN S, REMERSE AN S HHENRERE
BEREREME, FERENRA R ESIINE & B2 BRI TR, 18 L6 BB R BLFF (2 68 10
NHAEFEGEREG—MED Stanford REBEEHIHBR/NMUETH L, HMERE
KIEFTHIHFRIZAE®E (The California Mathematics Academic Content Standards for
Grades K-12) HifiE, EEXNAFLHEMRESR B G Arie iR BEERERE, FrtiEfEn
it BARGIEFSEER NCTM REN R E SRR ZE 22T,

1997+ — BT SEHERIREER DL <IN N R AR HE S AR B E 4347 (In Math Standards,
California Stresses Skills Over Analysis) B, HENEH Stanford BUERRATFER
HEFREFEENER, RYENERFEZE OINNFEEREEERER 1960 R
HEERFFHE R (New Math) KR, R HEEFEERNE 1957 S
BREBMAE-KMANEGHER, EREARREE, ERYCEHEHEPEHFHWENRE, AMmE
£TO0FERZFLR B2 ED, L2 HMEE BHMANEEEEhSR, EREEMEER
R ERERE, R ZETER RGN ES . B INMNA LR A ELBIHIE 2 E B
NG Z—, ENMNFREREERR, HHMASNNBEREMELHERENZE, #5H
EHER DD RIEN LR, MBEHEEEFEN LRE R ENES, hbhFEERER
FERFIRFRR ERE" 2R 19991 AHEEEBETEE AU NCTM SRR
ERERERBE, EMHE LR B AT EE I B2 “BEHEN” (exemplary and
promising), IREFEFRREEL, WHSMUEEBEREREBRBENREHE (BFLA
#HAMBERUEREZRES ) BR-HBFEHE Richard Riley FABE, RERHER,
R REBE ENEEEMEE, FEHBFHEEREENANE R, £it, NRBE & T
R EBEZBEMERIATEE B2
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NCTM MR BB R EE MBS RN F

e [ 82 | R gUE Rz &, TOEREBRBEEHE BTN [ B8 EE | (Back to
Basics) @8, 58 BEMAARSEBENERTE, L2, ERBLEEIVFRNRIZHE
I HE AR, BEHEEHEREN A MHERER PEE 70 FARKBEE [FERR]
(problem solving) FIWHSEER BN, EBIBERHE Fh A2 & BF MEER IR, #
BB AN R E] BRI AL, 19894 NCTM AR (EBABUERIZ T AR HE)
MEERERES THEY.

ARMEXBERATR IR A EERNER N, ARMRGRZ 2 EERE, 22
F| B IERRL SRR T BERY (Schmid, 2000). 1t HE%E HE2EEM B IE 28 —1, 7£
1999 F£HE BT K Richard Riley FIAFGEH, HEZEARBERTIA ( Notices) (EBIH
BE@ American Mathematical Society, FI#7) 1998 % = A#th i) —& CERTHRI:

KA E % ALY AR A R R GBI R R T, TR ME
BEAEHE, AR E e E M, B dast, PTA 69 FATIE FARTARE Y Seth foek,
R ... $Fidd %A FA4TH 8 % A2 .

2000 F— AN H#EHEHR—Bitimtig NCTM pyREdEE 60 £RM [HEE | Mgl
i, BLIPPE AR G R 5 R — TR, ik oRE, B2 ARG B ARSI B PA 22
4 B2EREAIRM, MR 2 4 EE B A TRAMERZRI AT, NCTM S REN—
AR B2 B AR AL/ INHET 3, 250 [R S DL 3 e B AR, BER A LR MBS EE, B
B R ZRMRAEE R, A 1997 4 8 A 25 H (R H—R X EMHRN:
RRBEBB I IAER, AIRZTFENEIEMERAW? (Suddenly, math becomes fun
and games. But are the kids really learning anything?).

H#ERRVESE, BUEHE 2E R — SRR EPRER NCTM s RiEr 2
4, RO EEFENEERIES . LRIt 22E IR E R IR S, AR &
B, EINKEHERHEE Herbert Wilf (Wilf, 1998) HEEHBEEEZRE S| AR
SGETT RSB R B, Bt Wood H Sellers FTE R “Assessment of a problem-centered
mathematics program: third grade.” (Wood and Sellers, 1996), Wood &2 SellersfE X &
—FAtaE S | =R XA ST R E R MR B ER B, WoodEE Sellers Ef#E = HM R HH
EEFR RN 2L HY 2R E SR ERITRNE 4, Herbert WilfR 2 EMERE=R
o TEZR Cobb % A (Cobb, Wood, Yackell and Nichols, 1991) B8k & I 2 3 s
PREIER B ETATE SR . R HE LB MER R R U 2 E S
Y1, B EFILRABZFREAT T RER LR ARSF, FOBUENE &, Fr IR & B B O 22 52 AT RE
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KEP EHTEEEE, MIERE. Wilf FREE R X]XERZ Carpenter & AFTER “Using
knowledge of children’s mathematics thinking in classroom teaching: an experimental
study” (Carpenter, Fennema, Peterson, Chiang and Loaf, 1989), Carpenter % AHJ
WoERarHEET 2 S ECEBRERE, S ELL Cobb S AR, AHERERERHHEZEHHE
GHEEMRAEO WD ERE, REDHERIETEZE, A Wood B Sellers 5FERFTERIE
B ERERE MBS N EE, Herbert Wilf FE2ZR 5 =& & “Instructional tasks,
classroom discourse, and students’ learning in second-grade arithmetic.” (Hiebert
and Wierne, 1993), Hiebert #1 Wierne £ H#inte S B LR E MM MREHEER
B — (B8, WA fE B Bl s R 2 B TR 2 R, M Hrliam th 2 tHE R,
M Cobb % NFEAEE SR EM e R, BHEFE Wilf KRB R 1980 FRHIE [HEMRE
P HHEZEL, MNATEEAZH Alan Schoenfeld & F. #F Schoenfeld 7 1985 FEFrHAR
) — AR s E RN ESES, H—RXE (Schoenfeld, 1985) HEXMIE KL 4 K FE—
SN R U R B R AR IR L R RE AR R sE RO, SRR R TE 23 TR AR ET | BR
224 HEHTR ERE NTEE B EE S —MERBERERN 24, WIlfHIHF 242 Al
EENFZRE, ARMMFECN B2 R BEER TR E R ER, USRS ZERRD
RERBEMEGENE, & Wilf $HSEEHERAEE L BN EZFE (case study), &
RABBLAI SCERZ “The influence of semantic content on algorithmic behavior” (Davis
and McKnight, 1980), Davis F1 McKnight £ /N2 4 S35 IEH A 52 B S i E B A R, 2
— i/ NRAEREER G BOR it B B H HE AR P B IR A BF LT Re g R fEXE
H Davis 1 McKnight 167 27 HRYRIEF L EHEB L EHAERE, 2% Wilf R RE—
AR ERRERHT? F%, WIilf 385 Davis 1 McKnight XEFRE R — 24
AEEEREEER 2 ABEET ERE S —28 E— REREEREMA T AR g
B/, MAREMHR, FEL2TENRERGANE? RERE T HEER AN R
(human-to-human essay), RAMES - [Tz ], Wilf FEBEEXEZ “€5HT
(double-blind studies), fEME X FFUCERENE R, RSB HNR LEBREHEWHET
TH R H R — R B IR A B ERER o

BB MINI KREHE R George Andrew FE—RMAEKEF (http://www.
math.upenn.edu/~wilf) HHFTREG C BBHE R Z FEN ERRET, FIERHERE
HIREAY D BCAE G FERE, T Bk A E THEA G, (M E RS R AR E R, Andrew (2001)
HEHATEE (8] 8 TE | NRRERS BRGNS EER. RRHEHER—HE
BHERIE (divergent problem), W (convergent problem) & RE#EE €12 7 Al
ARG R, BB, RAMEREEERNE, REELUEFEEN T AEZEFHE, BRERA
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AREE R R, AKFTERKEIREFEN (8] WHEEATESREHNENE, E50
8 | KR UP R —E BT A, TRAAES HELE [E ] A E— iR R
(descriptive discussion), AndrewiBBH EE LHIH E.

T $HE LR P AR B S B TR R E B, R PR BB BN &R AU PR B, S —
W EBHEER WIS T, RICRRER F3 5.

HEHEESHEXHERYUANOIE

HEHERH NCTM ®HEFEOHT EEEREESHZ R AR BFEN T E R AD
(TEEE . BIRE R, BT FMNIRELBEE Judith Sowder (Sowder, 1998) £
HERFE T RIENFRESRARERAR RPN R ERHE 5| E EESEE, 5
ERAGEBHEMS T RETEERNEEER, SowdertRiE L2, (Hatana, 1988)
FEHER FHEENHS BRE: —EEEFIEZEMF (routine expertise), —E 2 #H AT H
A (adaptive expertise)o 12 BB A AIFE R TEH R BERFERES, £XLS
[ E R BRI L BERY T AR B B R AR R T SRR L AR I ) B3 B R B P B
e ) 0 DA 5 S e RELA PR B . ST S BRAE RO B BB R R o 3R AR o B B S AR R
B s R R E R R ERE A R E R AR R AR DR AW B SR AR B R
F JE -

Fredfe Frank —#Aeft A 3B %3] B 3, Fred A —F 693 Fepsy, —Fe938 F&
#); 7 Frank & —-f6985 M F 36y, — 3098 M R & 69, AR 693R 5 15669
REARAR, GBI

Sowder @58 [EE H &M — L ERH T 2BBHFERRNELME, BB HELET
AGERHRR PR SEARE R REBH, FIHAER, BAEN. M2 4aR% RSN
RIS, ST T YR Fred B —PRIEE FERY, —PA0RE FIRERY, fiRERORE D L E RO R
o T Frank B—RRRR AR, —LHREAEY, MENREHEL Fred &, Et Frank
FREERY, EREEANEENBIEM. Sowder BHEHEENHESERREUITE
SRR AR BB R E G R BR — .

AL, BEHTA S EE R #3® Judith Roitman AIRF—MEHEFHERALE, BB KE NCTM
WERENE YR UEERENE G LB (Roitman, 1999). Roitman@—ff&#kx2
HBEBHENBER, FAE SR BE A b —LflF REF S AHR NCTM &
BTERERTE . FEFANAE” . SR/ IMERN R EASE” SERTRE, THEH
RARHEBEREONERBEHRLAY. BERISZCEREEA T REBLEZECHETR



8 BEBMEE 28%4¥ Ro3E12H

FRETRIE, BEIAEBEN A, B E, Roitman REEBFERLAHEREMWVRE, EFE
e—EARERNES, RRABE LB EMAREER, MIFREEZEY), BRERFRNE
SEEREHHE LREE, A E R E RN R, 5, AR ERET ST EMR
R (AsEFAMEEBEER radical constructivism EER A EZEER social construc-
tivism), WARHE B FAMEE. 34— H Roitman s HEREEREERE NCTM #iE,
AR S, M, FLHBRUTA K-1213RESEES) (A Project SEED),
i 2R R EE A E SRR, ] BB AR = S H RS, #Z, Roitman
HRERANEIEAENBEERS, Ex2 R H PRI BUsLAIR R,

M EREEHE (MAA) €& Lynn Arthur Steen UEAR G MR BEHEBHBFHEAR
BefEt, KM BERBEEABAST ZHENHEEEWTE, AT EEERE M EHEBHIER
EBEHFHE (Steen, 1999), flzFrLLERR B2 R BER MR LBEHE AL
HEAREBRERTE B2 WAREEBBE TR AEr 2 B E2HEWRERR
HERWSE 7 AR & E AR HE, MRS m R HE RSFRIEHEE (a conservative
old guard) AT, Steents i B2 R MR BIRIEBEH B MR E S — B mK B E
LENHERR, &R EE AR 2T 4, N fhis FEE MRt & bR
R FUEHEHEFHmEGT A MR EEEE RN E, B35 5 — &R 7] gE— 3 E.
R P B R E BN BB TSNS BN EFER MR RAMBEHERECH, BF
TERBEHBFEREE M,

SR EER

st [BEEF | EERFERR, THRMENERHERRNAHLE, FFEA
B O MESERRRE, 22 E SRR B E M, RER— RS TR SR R EE
ZHEREEERNEE FE—4BR, AERRE=REEIERL [BE28F | ©75H
BB Z L.

—. HEBEZRHNBRAER

BEFRZPHERTE DEMNERRR, ERATa@w. MEERFEERNER (15
PIRPIEHEHEEHTE) IR SOERFRER, ESERREHIFLIK, THE—EEM
e TR AFH R EAE LD, Kiz, MR A ERE S TR ER, SHRNE
Kz LEFmd, BEFETURE—E %] (a theory of knowing, van Glaserfeld,
1993) BiEE—E [ HIF#HER ] (a theory of knowledge, Bettencourt, 1993). & E R AR
BNEEN R B —ERAEERE, CAER—EEFIHROTEE, (HRPNER LR
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At S, RS AEREN B IRARRE, AR ERARRERAEERZ A
R, ERHEOMTEEMBEREANRS, REEMHE—F “TIEENER" (a viable theory,
ARV R BAWRIE), WIERARERE, B SMERREREE, BEEEN A A
WA B SCAL R E Bk Hi R, B2 A4 e RIRR M B2 U8 8 B ATRBRY B R, B A
DU B R R B B B 1 B 22 A B AR 5 1 3 e —2R, NMER A& AR B
W, EHILARE ARG EE A AR, ZUE SRt Ay R R B R Ay [ 8
B, ERER, BEIRNEEHE, REHMENC2E, EXEELENER, RATg5]
BN ARZ AR HEEERTOBEHEZEGAER—E MR WEBERERE
B —f T35 5] (a theory of learning); $8/#%F [58:&w] (epistemology) B #1285 ]
(pedagogy). PRAEEMRELERE T RO RRLRFESM BEGENIHIEE, 2R
ARBTG5, RPN, FREWEE TR T, AT E ER RS £ R E A H a1
To MHEHRMGEKYE (SR & Rt TR Ht = 5 i 2 8 o 2 35 R M 55 (L 2 135
BIREVINEE, FERBEIEE B ER D TH, 2L B FEEHRAR, ZFEEEGEME RS
B —SEIEP 2 BB EEE WA G, EEEMINIAER Martin Simon ZfZArEEH)
—{E FF i pE (E 2 i s £ B SR EEEHEREREREHNEHELETH, IR
MR EFMMEERA, ANBEEE TR, EMAHZE—RIFHZ®R, MAGTE8E#
BRHFERE? EXERRHTEN. AMERNPITFEG I UERNERRZEE LIE? EERE
BB E S | &5 [ SR AE 58 2 FTfE. Martin Simon HEA G AR E—~HREFRESH
SRR, R AT REL A HE R ket Fr ARS8 AR 22 “a theory of knowing”,
TEEE MM T B “a theory of learning” . i ilim A £ 2 EHRE 5| EIE KFE, X
AREME RS BB EEE” (romantic constructivist).

—. BB RHBANESR
NI AR B B R H M EHEH AN EREER: (1) EiEENE; (2) 3ol

IRATNRRBIEMT, MTEEERHE 8] WU, BERE TH] IR FHNSET
HHHARHEREZIERBETNEREER (positivism) F&. BEFRFATEBHERED
1, BUNRMR(EEEIR R E F AR -2, MAERE BRI B R NG EE -2
TG ] R T . (AR R E ke — kw2 B Bl HAR, HATERRIS R E
RERER SR RN RIEF AR [RIE2] 2, BERBIRFEPL, it gRERE EfET
HEHBERREL, DERHREN -8t AEERARMERE LR EHHICRE
EEERERTL R, ARHERENH LR KA HE, Bk EASHEE Robert Reys
(Reys, 2001) stfgHiBEHIRER —RAVRIEEHTE, FIAIZ0RIERBIEARL F S SEVTRIE.
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A ZEY s L R il & B == e B L B, M MR 2R 2 B S M sk P LARIE ZE )R 5K
o RMABERIER BN RET 2RHEE PR B LR BEIR5 8Tk 24RE
HIEHE. BRNEREERAASEEREA e B2 ELERR. A, BEERRHERER
E, FRIERUESIA A AR B EHEREZREN —&E SME (Sowder, 2000),
B—FE, HEWRLEZHFRNREE (postmodernism) HEFEERTENFE EAFER
FREEMENE SIS EE, B FREMART & RROH RS FBN, nikAEEm
BRAEREE A B B R B ER BB T . AR MRS TE ] AR R B, (A RERENIET & AR
HEERNWR S EmAE FNER MEERB FEZFH (Constas, 1998), EEHRARH
REIER. TEE AR ERIRFE EARARRE Riwil, BR8N i 9e. EEMTE T ERRAE
ZeMEIL Snow FTERAY TRIRES(L] MEFEBARRBEREANEZR M, IFEWFEE REIE
KU 2R 2,

HE L, RALRHBEWRNE AEheZdtzF (Kaestle, 1993; Sroufe, 1997), 38 ££45
B HEWRRXRSHERAELEERERHE, R TERRWRBENELF, WIHE—HRK
R R ORY &, BIERR 52 A& R REVSRER T, EHAMETE, SR
BT, Bt amiE M M ERRRE T HEE, EREEHRETLAENU ERENESE,
EEHIEEAM TN B FEHRZE, BERZEWREE BRESH, Sroufe (1997) BEZF W
FELABEWMERENHE: (1) HEREEWREMAZIRT (2) HERKBWIERBEME
7 NiERHBEWRNRGE, CIFRE, MEREAR T LR EHemt i, ZH. K&, ERRE
Bz RS E . ERE-MEFSEENZEMETE. HR. HHEHRER -3t
HIEERY, HHTLRERAY B L HE R, AINTE R 2 E N INL R EEERHIZ George Andrews
fe, ABEMERPRBERE, I EEFETEHRZ MR ES R, S5, F
DUETT R R EE BT RLER, 1R H RZE W& KA.

=. HEBAENRRAER

FEANEREL EHHBERNENRIER B SRR ERR, TR SN ATESS
HEE-EFTFRNEE. B Htiticl RS Ea ki RREHB LR, BEEERRA
KRB T R — BB, FrEBEBERER Mo E 8, REKHEETEEREBER
BETEERE, MEME [KEANES . REBEMRBENSERE, THEIERMA
SRHtE, MahE £ 8 | ESZHZEPkE, W58 - Hitic B ERPBEAENE R
ime AT THARESRBOAE, MEERTRNEE. SFHER S8BT TRk
£ RAEAEATE.
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EREER Réne Thom e “BHE E, NME—~HEAGTESEER, FTERNEEZHE, HI
D —3 BHREPEEHETE, (In fact, whether one wishes it or not, all mathe-
matical pedagogy, even if scarcely coherent, rests on a philosophy of mathematics.)
(Thom 1973, 204 H). tHFH, ZBEWHEENHAT R ML AR ERZERET, REMEET
A L% Réne Thom HIZEHR: “HE E, TE—~ENEESEER, FrANEBEHEWSE, AT
) —3, BREPEERETE, KEEREHEHELEEHYELENEEZEEG K
57 HEMRZML. Steen (1999) AEHHEHBFEE LR BEHBBER PO BEEE
LR, FH4+ Roberta Mura /5 199382 19954 (Mura, 1993; 1995) 43 AIH%E T 103
UREBHEHFESI U RBHBHEWAEHNUENERG R, R — EARAS L&
B3, EREHPARRHEZ R, REVEHEMABTREATBHERZ —ERHE
—EHERR, B-ESEREANRIE, MERSBEHEREE, REREHRAEHE
EHIELE (38.8%) EEEEEME, BB —ME, BEEA B EZEWRELRBER—
RE, HEY, BEEA-BEFERARHERRG X UL,

EEHMBABEEN ST BN EEFEEPHEREEEHFEE LN, ERIEEPHE
K2 Mo R AREHEHIZ Richard Courant FIE K EERIFEEESE Herbert Robbinsf?
1941 FE R T “BB 2 Y (What Is Mathematics?) —F, BFEH Courant FZE|
BEAENERER R ERNBEME R BRI, BERTAERERERS
SRR, ER ARG EH M BRI R, BT DU E R H e A R Y BENEARER
Hil. AMATZHERE, NiEBRFT R REBEEHE Reuben Hersh tHHIAR T “BEE R HTE,
ERIE?” (What Is Mathematics, Really?), & 5k v LUK H— BEERFERY R E. EFE
Hersh #8H Courant 1 Robbins HEAR I /ERZ /i BEERHE, ANgE “SHH" e
et/ (showing what mathematics is, not telling what it is). #mFE&R Courant
Robbins BERARF T TEERZHE? ), AR [TEREEET |, ALl Hersh i iR 5t BT 2
fAERBHERE, LM Courant fl Robbins EHZ R 2. Hersh HEAREHE N
HEHBEEN, i RMEHMEREETHEEHR LA IMMBELEENTE, ATl
MEREAER [TERRFNEE?, T [BEERERME?] (The issue, then, is not,
What is the best way to teach?, but, What is mathematics really all about?, Hersh,
1986, 13 H). #1% Judith Sowder fEFqm [BEEF | €& Hr0HRZRENE S RILERET
FINEEES TRNHMEEE G BARNMEES. B85, &5 EHENENEERKT
(Judith, 1998).
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X6 (#9283 ] HoB2HBHBENBET

AESTRFHEEABENN REXE [B28F | WHELARMAFMER, BERTRA
BHEE A RO HELZ . TmEBEFRBEHFR, EERERAR R EHEN R, EE
[B2ES | HERMEMRER, MaEREFRLERRER. NREREPSEER, ¥
HEHENWRREERMEDY, BESFRTBENE, TABERANERSLE, LITHRENE
Rl R 2R G E BB HENME, AR ER [#E8F ] ERHKE,

—. BB EHEREN R

BEBEHEHREEFSREREEUREEERE. ERETRGEMBRNR
R, BRMLABTEEHEMER TE LS HERI (FIANBERAE N L B R 2 RR(E
18), MEEEEMEE R, X—BR IS, HHMERNS W ME—-. 5 HHRE
EEHEBHENMR, HEEME —MrEtsg. B0ME, BRABE EmHEREET
JURE R R — 8 AL AR BT R —FI2R, BEBERE AL E i A s A7E 5 AR
REEERMEACEH TR AGEf, KNS EEE XD EE IR, FHREEERE
FEHBEENERRE N EBAE MM TEN, 51280 HSHE £R R B R DR
R, BAEMNLIERS WRAE LH, S4BT AESEAIRES L. EABKRAER
FHEERYBEHNE-EHEERNERE, BEREMNETANRE-HRAERE. TTRE
—HUAZEARRFNEE, EREKERFIRIEE E— (BRI 8 ERALETRE
RBEER TR, RRE—ARERE LERE R TR E, —HERRCEATNEE
BB RENE LA E— R BRI INERAER, TR (EANBEHENR) £HEt
BT HE. EHRMAXR, BLERERTE - EEEENAMERY TEARR], Hbfiim
B AV T RO IR RBIARBEB BRI R A R—

O EBABETRREATER R AR, RE—(DH7EHRE (Ma, 1999) f5HA
1£3F % R BU/NB AT REAMI AR R E TR, BB/ )N BB S A v 5 B ot e 22 A R R L IR
H (RAREE—FFREER GBI LS L), BTk R I R R R B E B R
B4, MEGEEET RS E R EER, FEFLELENES, Bl ULHES
—MEBIT. ERF L OBERENERMERAER, RO ENEEHH YRR A
AG R ARHIER L. FEKECHOBBEERE, o EREANHSHFE RN, Hh—
EEZERFRRRBHRMNT/NEZMO T B BREREL B E R, RioE2HENE
BRFEES. fiERE). BEERENRERE—ATR, ERRRBEHFUEE TS I
i, BEE, BEABEN5IALRE THRIERRIME 2, MHArieZIHEs R0
AR ANE G R AE GBI BERAEUE L, T EREREERE & 7GR mE
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(2255 HJZ a theory of knowing| Mi7E [a theory of learning| &4}, WEER 72
FE . TEEREE] # (BB 2HERELETN2AERN =S (5FC, 2003), &
BRBCET D RARWIERTEER EBEM L, TSN EBEM WA LDARIE T BB EEE
fle B ARIEE I HE N R A A ERE B2 4L 2E R

LA EEmli T4, ER BB R SE A A R LR 2T DUE B FIRCER B &,
B4 ERFEHRERGEH P BEHBEHENBEMR R Z 8, ¥EIHFRKAEL
IR AFT S RpuE (EMIRER IR E R T =B A% E.

T BRI ECUIREEE

ERMESE ZBRBEHBE R EHENRE, A FEBENEERENBEREE, d
EBF LT — LR B JT R REAME (W0 TIMSS), RZAPVENRRAMAE. 5
B B N RERSHERNHEEBEREERRATINT, RESD EEBEHEEE
IR AR BEEE T A B L, BEEE R E BN P72 H Ak, 58
HEHENHRAEEG AN, HEERRERNARIMATETER EARRHEPZ—
ERREETEHENE A HWEREENE, BIRERET, LIPS B HENER.
Nt —FEERGRIZER RN [BEHBEWRTEREE] B, BRI GRZENERER
RAMEH, EERRIZUR IR BN BRSBTS B RS MERRR G 8RS
HEEREEWRNEPEESE LS5, BEREBERIESES.

BE, e AR ABENFRET, RTARRKEWER, MY THEEMHKREE
BB R PITFHM. ERFIUBEBERCEERRERIHARMAETHILE, WREH
HRBRANZE AR ERARRAA, DB —(EE SRR, fifEEGETRAE
(25 ] AITR [HEBF . BNREHEEREZIEERNEERER, EEr g R
HERAR TR RO AR, DIBUSRIE MU B ER B R . — R T— & BB g R T8
HEWRAERESR] b, REgEENFEEERE®E David Tall PEEEFHRTHK: T study
mathematical thinking, but I am not a mathematics educator.”, €% %M 5 fiE /%
SRERE E, M EBERSBRERIZE, i “Education is a dirty work.”, SBE? R
RITLHBEBRREE ARRESEXERZFNERE R, MARRINBERRERME, Kt
B LI TS E, HEHEMENRA AR S KREY), BEHEREBNHEY, e Eriki
At ? EEAER L EREEHEHEFHRERE,

=. IIREXFEREHBHE2SRILEEEE

BET S H B R BT RS, MR E R RS A RS T
Kt FAHE, HSERHBHE P, BRSHMER NSRS M ESET



14 BEBEE 28548 E93E12A8

BRI, GIIIE A B O BEHAN L HPEBRARERCEE BB e R EHEEE
R, MR BRHEEE R ERER U R EERE (BIEE, 2003), EE [#HEEH
F] BB A LLE HUE RS B JE MR B L, 5 7 ERER. EERN O IEE BT —&
HIBE, EREERRN B RARRS, FEBERGERERARUMN AR, €5 2R TR
HIEER. HEAMFEERECNES, HEROBRERPE, BEIIARARZE S
HEEE, ERWE, LEnTHHERSZRMERILAES, ZRIE B PIRBREKHRA
AR, KT SREVEE B ] DU, Schoenfeld B—(I5Z@mHEI RO EER, FEER
1980, 1990 F B A2 [THIRERRR | B2 [R5 | TR IE. ERM I pIE A (B8
WK, TR —RCES (Schoenfeld, 2004), fl LASRES 7 (H BN & B & 5 FoREEH
LR [HERS ] O EE, R EE T IR BRin S8 % Lt
FIER—EBE R R A (a rational middle ground). EBEEHRESE, BEERHEHEN
FEEAEEENERER, LEAEER B 2R AN, MBEHFEFH 24 0EN
HEFEA LB EE, B2 LA RSN K- HZHERERER, 2 RIWK
(L8

HEHEHEEEWRE K —FIt GREAMENERR=HRENEL, RE AR EE
R, ENEEREEREAER M. NEBRHFER—H THEMESR, AR ETMEXBEMN
BASHEE, BETE, HEERET S, RAOES, Hit §EEFEMHEnRRORRE
FIEERER, BEREHEHEFZETLAERLENHEHERRIRBW LD, KEH
HALERKENE, YREEERBIEEt.

0. SIS H

ERHEUEREBLAZRBETE TR AMIEER G EHEBHAFHETRFITIE
BE— IR EHEE M, EREERRNATRNE, Z2ER/NHEREEREE - T6RF
ACIE T HRIIERT, RS REVERT ERRE W LA £ 674 2 89 M Al B Y B2 3RE
PG, 852 92 FE M A AN B ETRER N, BB 90 MM N BENBERER
R (BEf, 2003). S RERGEHEAVZLED A GBI s I E R e M R, AT
AR B P T B SR aE TRIRBAE B R R B Ef i, AR MR 2 RiEE
FEREH B E EPIE T, R BRREE RiEE REEFE P E R QSR R g, (8
AL HEMRESL AN £, B R A NEEERE A T RERT). A E R HE ARt &
W3R, EEEWHREGRA SR EE, MR EREA SRR EEE B, EAEEEURE
IR R F YU, RIS — 40 Kenneth Wilson (Wilson and Davis, 1996) Z#%
FiTRE A B I & Tl g A 1, P58 — AR AT T R RE S M [ B B 2R S R B IR SR, B R
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BRI & MR iR B RORE T RERIIAE, AR R, R B2 EE B IFHE T B AS AEg iR
EBAl TH, HEEEERLABREEREELE, EREENEY, ZREREEEEH TE
FREENLZRE, EHERAENER. MHAERKRSE., BMRES. BERE=EFT, 2
A BRI AT Eo

558

AT TEAC AR AR R 2 BTGP R B RS, R BB AN RS
NWERSE, ] REEREEEA ] IR R LREM R, MERSER (MKESF, 2003)
B+ ZF B+ ERERICSHRN g P iEl, aEENNRSHFEERER RY, EimAE
FIR BBk E T IRS AV E T # LA B 5 R BT 5 i B 7 B i B Al 2 2 77 Y
B, AR TREEN, GENBEHBERTEEMEAANE? BEEESEAREERE
REFEPAYEN? FEAREH SRS R SR B R R e R R, AN R C SRR
ERAE ERERAAMWERTLRART IMAAERENHERE? FEFEHEREK
BRI RARR. Bl [SH M, AESTR] FEE R, mnimns,
N EFREHRHFEEZRFAEEBS ERVZE, Schoenfeld FTRE %77 B MR Fh I 2
BENEFE? T HEAEE? LEHERAERCUFEREE, A AREEEEETER, s R
BB IR IERL A AR
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